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Introduction 

 

Purpose of Handbook 

This document has been created to: 

• Assist identify and assess English Learners for potential eligibility for special education 
and related services. 

• Ensure a seamless continuum of services by promoting a collaborative approach among 
teachers, administrators, families, and others when planning programs, interventions 
and services for ELs. 

• Provide consistent guidance for instructional programming, interventions, evaluation 
and determination for special education for ELs in the Lansing School District. 

Why? 

o The Lansing School District has 10,799 students with 2,213 being bilingual (20% 
of district) 

 
o English Learners represent 18% (1,935 students) of the total student population  

 

Educators attempt to provide services to meet students’ individual needs to the best of their 
knowledge. Sometimes it becomes challenging to provide targeted services because of to the 
multiple variables, characteristics, strengths, and challenges our students bring with them to 
school. This becomes even more amplified with the population of English learners, where 
students may experience learning gaps but we are not certain if these gaps our due to the stage 
of language acquisition, cultural norms, and/or a learning disability. According to Janette 
Klingner, “the single biggest error made in placing ELLS into special education is misinterpreting 
language acquisition as a learning or language disability”(Michigan Department of Education, p. 
4).  

IDEA Federal Regulations   

Oakland Schools Guidance: Big Ideas When Considering a Special Education Evaluation of a 
Student Learning English as a Second Language has written the below as it pertains to IDEA 
Federal Regulations and students with limited proficiency:  

“The Individuals with Disabilities Education Act (IDEA) of 2004, passed by Congress, is the statue 
or law that is the basis of special education in the United States. The Office of Special Education 
and Rehabilitative Services in the Department of Education is the agency that promulgates the 
federal regulations needed to implement the IDEA. These regulations are referred to herein as 
the Federal Regulations (2006). 
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The Federal Regulations (2006) are very clear that a student should not be found as a student 
with a disability if the determinant factor is limited English Proficiency (# 300.306). This means 
that a team must rule that the primary cause of the student’s inadequate achievement is not a 
student’s limited English Proficiency. Furthermore, the Federal Regulations (2006) require that 
during any assessment of an EL, the Multidisciplinary Education Team (MET) must consider the 
child’s cultural and language differences. Assessment tools must be non-discriminatory with 
respect to race and culture (# 300.304). If the MET is attempting to determine the EL’s 
proficiency in the primary language, assessments must be administered in the EL’s primary 
language, or in a form that best estimates the child’s abilities. 

A multidisciplinary team may include the following staff members, each team has attributes 
that will assist in developing a complete understanding of the child: 

• Administrator 
• General education teacher 
• Special education teacher 
• ESL teacher/specialist 
• Bilingual Instructional assistant 
• Speech-language pathologist 
• School psychologist  
• Social worker “ (Oakland Schools, 2015 , p.4-5)  

 

Second Language Acquisition 

Process of learning second language  

ELs attempting to learn a second language begin with a silent period in which students absorb 
the language and some information. The length of time in this period varies from student to 
student and they begin to make cognitive connections between the first language (L1) and new 
language (L2). 

Students then are ready to move to the Basic Interpersonal Communication Skills Level (BICS) 
where they have the ability to participate in social interactions and daily routines. The goal is to 
move students to the following level, Cognitive Academic Language Proficiency (CALP).  This is 
the level necessary to master content standards in English and experts such as Dr. Jim 
Cummings has determined that it can take between 5 to 7 years to reach this level (Cummins, 
1984).  

Middle school and high school programs must focus on teaching the English domains; speaking, 
listening, reading, and writing. In addition, they must concentrate on content vocabulary and 
parent orientations. 
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Even with the best instruction, there may be cases of students who are lacking progress and 
educators might wonder if the student might have a disability. 

 

Factors That Affect Second Language Acquisition (Use Appendix A. Tool 1) 

• Student’s age 
• Student’s prior experience in schooling 
• Experiential background 
• Affective barrier (trauma) 
• Ability to take risks 
• Cultural concerns 
• Ability to read and write in first or native language 

 

Student must not be determined to be eligible for special education if the determinant factor 
for eligibility is any of the following: 

• Lack of appropriate instruction, including the essential components of reading: 
phonemic awareness, phonics, vocabulary development, reading fluency, including oral 
reading skills and comprehension strategies 

• Lack of appropriate instruction in mathematics 
• Limited English Proficiency  

When an underlying difficulty is due to a disability, it will manifest itself across languages and 
contexts. 
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Second language acquisition or learning disability 

 

  LD or English Language Development  
 

(Klinger & Eppolito, 2014 referenced in MDE’s Distinguishing English Learners’ Language 
Development and Learning Disability Training Module, p. 17).  

Behaviors associated with learning disabilities Behaviors associated with second language 
development 

Difficulty following directions Difficulty following directions in English  
Difficulty with phonological awareness Difficulty distinguishing between unfamiliar 

sounds 
Slow to learn sound/symbol Confusion with sound/symbol correspondence 

in English 
Difficulty remembering sight words Difficulty remembering sight words when 

unfamiliar with meaning 
Difficulty retelling a story in sequence May understand more than can say/write in 

English 
Difficulty understanding phonemes Difficulty distinguishing phonemes in English 
Difficulty with grammatical patterns Subject/verb agreement, tenses, etc. vary from 

L1 to English; errors consistent with grammar 
of L1 

Difficulty remembering vocabulary words Vocabulary acquisition and sight word recall 
develop after patterns are explicitly taught in 
English 

Difficulty processing new information Lack of proficiency in English limits processing 
of new information 

 

 

 

 

Indicators of learning disabilities among language learners 

ELs and suspected speech and language Impairment 

• Errors in sounding out words, order of words in sentences, not including subject, 
order of words when questioning can all be normal errors due to transferring of L1 
language rules 

ELs and suspected emotional impairment 
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• Student can demonstrate behaviors such as isolation, not speaking in academic 
settings, not following directions and lack of expressing ideas and feelings. These can 
be typical developmental stages of language acquisition. 

ELs and suspected learning disability 

• Student might do well on oral language proficiency tests on the WIDA but not in 
reading comprehension. Student should be assess with a Culture Language 
Interpretive Matrix (C-LIM)  

• Analysis to determine the impact on the lack of acculturation and limited English 
proficiency. 

For additional information on indicators of a language difference or a possible learning 
disability, please refer to Appendix E. Considering the Influence of Language Differences and 
Disability on Learning Behaviors 

Frequently Asked Questions: 

How do we know if an EL should be evaluated for special education? 

According to the Guidance Handbook for Educators of English Learners with Suspected 
Disabilities Michigan Department of Education, “when a student is not proficient in the English 
language and is experiencing significant difficulties, it can be a challenge to determine if the 
difficulty stems from the language difference or from a true disability that would require the 
provision of special education and related services. In many cases, school personnel may never 
know for sure the reason behind the student’s difficulties. However, there are recommended 
procedures (see Effective Practice 1 and 2) to help reach the most accurate conclusions 
possible. In the end, the important result of the process is that the student receives appropriate 
services and the best opportunity for academic success. If at any point school personnel suspect 
a disability, they are required to request an evaluation to determine eligibility for special 
education. 

How long do we wait before we request an evaluation for a suspected disability for an EL 
student?  

There is no set time. School staff should consider requesting an evaluation when any of the 
following are evident: 

• Objective data support the possibility of a disability 
• Educators can determine the influence of language, culture, economics, or 

environmental factors are not the primary reason for lack of academic progress. 
• Primary reasons for a student’s lack of or slow academic progress have been identified. 
• The implementation of systematic, sustained, targeted interventions, and program 

options, including progress monitoring, have proven unsuccessful” (2016, p. 47). 
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Effective Practices 

The bullets below outline the necessary elements to determine Appropriate Curriculum, 
Instruction, and Interventions for English Learners. Please refer to Appendix F (Effective 
Practices) for more detailed information. 

• Effective Practice 1 (to be used with Tool 4 in Appendix D) 
o Ensure appropriate placement 
o Evidence-based instruction 
o Curriculum 
o Interventions 

• Effective Practice 2 (to be used with Tools 1-3 in Appendixes A, B, C) 
o Review prior information 
o Determine and conduct appropriate assessments and interventions 

• Effective Practice 3  
o Discuss current/recent information 
o Implement a multi-tiered system of support 
o Change classroom setting to provide additional support 
o Allow more time for students 
o Additional classroom observations and assessments 
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Resolution or Referral Procedure  

In order to determine the intervention pathway for an English learner with a suspected learning 
disability, it is recommended to proceed with the following steps: 

1. Review second language or learning disability information, including Appendix  E 
2. Review effective practices information, including Appendix  F 
3. General Instruction and/or ESL teacher completes Tool 1,  Student Background Checklist 

(See appendix  A) 
4. General Instruction and/or ESL teacher with the assistance  of Bilingual Instructional 

Assistant or Cultural Broker  completes Tool 2, Sample Parent or Caregiver Interview 
Checklist (See Appendix B)  

5. School team with Special Education staff completes  Tool 3, Consideration for 
Evaluation ELs (See appendix C) 

6. School team with Special Education staff completes .Tool 4,  Curriculum and Instruction 
Checklist (See appendix D) 

7. Review student assessments  
a. WIDA or WAP-T 
b. M-Step 
c. Aimsweb 
d. DRA 
e. Native language assessments (See appendix  H) 

8. Make determination if to proceed with referral for Special Education Services or adjust 
English language interventions 

9. If student qualifies for Special Education services please refer to Appendix I 
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Intensive intervention and progress monitoring 

If the team of practitioners conclude the student does not meet the qualifications to be assess 
for a possible learning disability, it is critical to implement an intervention and continue 
monitoring for progress. Dr. Catherine Collier has done much work in the area of culturally 
linguistic diverse students with learning and behavior needs. She recommends that 
interventions should last from 6 to 12 weeks and be monitor for efficiency (Collier, 2015) 

Interventions vary according to the need and she is quoted as “The instructional intervention 
teams designs an instructional intervention plan which specifies the responsibilities of each 
member to address: 

a) Any academic areas impacted by language difficulties 
b) Learning and behavior problems arising from culture shock 
c) Improvement of verbal skill in one or both languages 
d) Improvement in writing skill in one or both languages 
e) Any medical, behavioral, or emotional needs; adaptive behavior skills 
f) Any cognitive learning strategies that would enhance students’ ability to engage in 

learning 
g) Community services needed and outside agencies to access (food, clothing, 

employment, protective services, counseling)”. Collier, 2015 Separating Difference from 
Disability Workbook, pgs.122-123. 

Monitoring of these interventions will assist educators in making further decisions on the 
student and the practitioner’s delivery of strategies. According to Dr. Collier, “ During the 
instructional intervention period, it is especially important to document the contexts and 
content areas or approaches in which the CLD student is successful. These will be helpful in 
determining further interventions, in guiding the classroom teachers in successful modifications 
and adaptations, and in building up an accurate learning and behavior profile of the 
student.”(Collier, 2015 pg. 126) 

After monitoring these intervention a decision must be made and Collier describes the two 
most frequent determinations as” The instructional Intervention succeeds and the student exits 
intensive monitoring or the intervention team decides to refer the student to the evaluation 
team”. (Collier, 2015 pg. 126) 

 

 

Integrated services 

EL students with IEPs will need to receive coordinated services between the special education 
teacher and ESL specialist or classroom teacher.  For guidance on how to build cohesive services 
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refer to Appendix Please see attached “Integration of Services Framework”(Collier, 2015 pg. 
213)   
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LSD English Learner Academic Resource Toolkit 

 

The following resources listed below have identified by the Bilingual Department 

to support ESL services students at the preK-12 and adults levels 

Topics 

� Toolkits – (Pg. 2 ) 

� WIDA Standards– (Pg. 2) 

� Academic English– (Pg. 3) 

� Early Childhood and Elementary Education– (Pg. 3) 

� Secondary Education– (Pg.4) 

� Subject Content Area Support– (Pg. 4) 

o Teaching Civics and Social Studies– (Pg. 4) 

o Teaching Science– (Pg.4) 

o Teaching Math– (Pg. 5) 

o Teaching English Language Arts– (Pg. 5) 

o Professional Learning Opportunities– (Pg. 5) 

o SIOP (Pg. 5) 

� Formative Assessment– (Pg. 6-8)  

� Available Materials – (Pg. 8) 
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� Cross-Cultural Parenting– (Pg. 8) 

� Adult Education– (Pg. 9) 

� Technology– (Pg. 9) 

 

 

 

Toolkits: English Learner Program design 

https://www2.ed.gov/about/offices/list/oela/english-learner-toolkit/eltoolkit.pdf 

The 10 chapters of the EL Tool Kit, originally published in serial form over a number of months, 

correspond to the 10 sections of the January 2015 DCL. Each chapter provides (1) explanations of the civil 

rights and other legal obligations to ELs; (2) checklists SEAs, LEAs, and schools can use as self-monitoring 

tools; (3) sample tools that may be used or adapted for use in SEAs, LEAs, and schools to aid with 

compliance; and (4) additional resources that may provide further relevant information and assistance. 

https://www2.ed.gov/about/offices/list/oela/newcomers-toolkit/index.html 

The Newcomer Tool Kit is designed to help U.S. educators; elementary and secondary teachers, 

principals, and other school staff who work directly with immigrant students—including asylees and 

refugees—and their families. 

http://www.brycs.org/publications/schools-toolkit.cfm  

Refugee Children in U.S. Schools: A Toolkit for Teachers and School Personnel  

In collaboration with the Office of Refugee Resettlement, Bridging Refugee Youth and Children's 

Services (BRYCS) has developed Refugee Children in U.S. Schools: A Toolkit for Teachers and 

School Personnel in order to support and assist schools with large numbers of refugee students. 

 

 

WIDA Standards 

Everything WIDA does revolves around the significance of academic language and how to empower 

language learners to reach for success. The following are some of the guiding documents, academic 

references, and efforts to share this message with the educational community. 

https://www.wida.us/aboutUs/AcademicLanguage/  

� The Can Do Philosophy 

� The WIDA Guiding Principles of Language Development 

� Complete Reference List for the WIDA Principles 
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� The WIDA Standards Framework and its Theoretical Foundations 

 

Academic English 

This article helps educators understand the role that academic language plays in their classrooms 

and their students' ability to fully participate in classroom activities and assignments. 

http://www.colorincolorado.org/article/academic-language-and-ells-what-teachers-need-know 

8 Strategies for Teaching Academic Language                                                         

https://www.edutopia.org/blog/8-strategies-teaching-academic-language-todd-finley 

There were 78 strategies chosen to provide resources to k-12 teachers and other school staff who 

work with a variety of students.  

http://www.cal.org/what-we-do/projects/project-excell/the-go-to-strategies 

 

Early Childhood and Elementary Education 

 

http://multiculturalchildrensbookday.com/multicultural-reading-resources/diversity-book-lists-

for-kids/ 

 

http://multiculturalchildrensbookday.com/wp-content/uploads/2017/01/Kindness-Classroom-

Kit-cover3.pdf 

 

Literacy Instruction for ELs. From Colorín Colorado website:  

http://www.colorincolorado.org/literacy-instruction-ells  

Research on Teaching Reading. From WETA website:  

http://www.readingrockets.org/article/what-does-research-tell-us-about-teaching-reading-

english-language-learners  

Effective ELA Instruction for ELs in Elementary Grades. From Institute of Education Sciences 

website: http://ies.ed.gov/ncee/wwc/pdf/practice_guides/20074011.pdf 

Secondary Education 

Schools to Learn From: How Six High Schools Graduate English Language Learners College and Career Ready  

profiles six public high schools that have demonstrated extraordinary academic outcomes for 

English Language Learners (ELLs). U.S. schools are currently considering the educational needs of 

ELLs like never before. 

https://www.scribd.com/doc/299098696/Schools-to-Learn-From 
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The guide addresses instructional elements to effectively meet learners’ needs, as well as 

organizational elements of programs designed to support teaching and learning. This document 

will be particularly helpful to those administrators and teachers endeavoring to create or 

improve programs that serve newcomers. 

http://www.centeroninstruction.org/files/ELL2%2DNewcomers%2Epdf 

 

 

The National Clearinghouse for English Language Acquisition website provides access to useful 

Information that can help stakeholders advance ELs education and It also provides 

demographics and Performances. 

 http://www.ncela.ed.gov/ 

 

Subject Content Areas Support 

This article provides an overview of how to use language objectives in content-area instruction 

for English learners and offers classroom-based examples from different grade and subject 

levels.  http://www.colorincolorado.org/article/language-objectives-key-effective-content-area-

instruction-english-

learners?utm_content=&utm_medium=email&utm_name=&utm_source=govdelivery&utm_ter

m 

 

Teaching Civics and Social Studies  

Lesson Plan on American Immigration for Middle School. From American Immigration Council 

website: http://www.immigrationpolicy.org/category/lesson-plans/middle-school-lesson-plans  

Lesson Plan on American Immigration for Elementary School. From Kennedy Center website: 

http://artsedge.kennedy-center.org/educators/lessons/grade-3 4/ 

America A_Home_for_Every_ Culture#Preparation 

Lesson Plan Ideas From The New Americans Series: Grades 7–12. From PBS website: 

http://www.pbs.org/independentlens/newamericans/foreducators_index.html 

Library of Congress Lesson Plans on Immigration. From Library of Congress website: 

http://www.loc.gov/teachers/classroommaterials/themes/immigration/lessonplans.htm  

Library of Congress Lesson Plan: “What is an American?,” Grades 9–12. From Library of 

Congress website: 

http://www.loc.gov/teachers/classroommaterials/lessons/american/index.html  

Preparing Social Studies Lessons. From Colorín Colorado website: 

http://www.colorincolorado.org/article/ preparing-engaging-social-studies-lesson-english-

language-learners 
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Teaching Science  

Strategies for Teaching Science. From The Sourcebook for Teaching Science webpage: 

https://www.csun.edu/science/ref/language/teaching-ell.html  

National Science Teachers Association Strategies for Teaching Science. From NSTA website: 

http://www.nsta.org/about/positions/ell.aspx  

Strategies for Teaching Science Vocabulary. From Learn NC website: 

http://www.learnnc.org/lp/pages/7079  

Lesson and Materials for Teaching Science. From Your Dictionary website: 

http://esl.yourdictionary.com/esl/esl-lessons-and-materials/tips-for-teaching-science-to-esl-

students.html  

Helping English Learners Understand Science. From United Federation of Teachers website: 

http://www.uft.org/teacher-teacher/helping-esl-students-science-class 

 

Teaching Math  

Ten Tips for Teaching Math. From Scholastic website:  

http://www.scholastic.com/teachers/article/10-ways-help-ells-succeed-math 

Academic Supports for Math. From Stanford University website: 

http://ell.stanford.edu/teaching_resources/math 

Tips for EL Math Instruction. From Colorín Colorado website: 

http://www.colorincolorado.org/article/math-instruction-english-language-learners 

  EL Classroom Supports. From Education Development Center website:  

http://ltd.edc.org/supporting-english-learners-mathematics-classroom 

 

Teaching English Language Arts  

English Language Arts (ELA) Instructional Ideas. From ASCD website: 

  http://www.ascd.org/ascd-express/vol5/511-breiseth.aspx  

Professional Learning 

SIOP: Making Content Comprehensible for ELLs 

The Sheltered Instruction Observation Protocol (SIOP) was developed to make content material 

comprehensible to English Language Learners. This model is the result of the work of Jana Echevarria, 

MaryEllen Vogt and Deborah J. Short. 
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http://www.everythingesl.net/inservices/using_siop_model_08621.php.php 

http://www.pearsonschool.com/index.cfm?locator=PS2rWo 

http://hopemiddle.weebly.com/-8-components-of-siop.html 

Formative Assessments 

 

The Institute is currently piloting interactive, classroom-embedded assessments in middle school 

science and mathematics. The assessments aim to be accessible to English learners and valid 

and reliable for all students. Funded by the U.S. Department of Education’s Institute of 

Education Sciences (IES), the Technology-interactive, Classroom-embedded Modules for 

Measuring Challenging Math and Science Skills of ELs is the IIA’s latest project in partnership 

with the Council of Great City Schools. If you are interested in joining the pilot, please contact us 

at iiainfo@wcer.wisc.edu. 

http://iiassessment.wceruw.org/ 

Formative assessments for Maryland Educators 

http://msde-fame.blogspot.com/p/visuals.html   

CCCCompiled by Shereen Tabrizi, Ph.D. for MI’s educatorsompiled by Shereen Tabrizi, Ph.D. for MI’s educatorsompiled by Shereen Tabrizi, Ph.D. for MI’s educatorsompiled by Shereen Tabrizi, Ph.D. for MI’s educators::::        

 

“Formative assessment is a PROCESS used by teachers and students DURING instruction that 

provides FEEDBACK TO ADJUST ongoing teaching and learning to IMPROVE students’ 

ACHIEVEMENT of intended instructional outcomes (Popham, 2008). Educators use formative 

assessments to find out how students are meeting their learning targets, and most importantly, 

to decide what new goals might be set for them. The formative assessment process requires an 

assessment task (during instruction) and an assessment tool, which will help keep a record of 

the feedback. It is this tool that makes formative assessment formal instead of informal. 

Examples of assessment tools include:   

• Checklists• Rating scales• Rubrics• Anecdotal records• Surveys/interviews• Paper/pencil 

tests• Observations   

Focusing Formative Assessment on the Needs of English Language Learners by Laura Alvarez, Sri 

Ananda, Aída Walqui, Edynn Sato, and Stanley Rabinowitz . Retrieved at: 

https://www.wested.org/wp-content/files_mf/1391626953FormativeAssessment_report5.pdf 

Formative Language Assessment for English Learners: A Four-Step Process 

by Rita MacDonald (Author), Timothy Boals (Author), Mariana Castro (Author), H. Gary Cook 

(Author), Todd Lundberg (Author), Paula A. White (Author) 

Resources and examples:  
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1. A useful booklet on formative assessment by Natalie Regier. 

http://www.stma.k12.mn.us/documents/DW/Q_Comp/FormativeAssessStrategies.pdf 

2. The Council of Chief State School Officers (CCSSO) compiled a handbook that has practical 

examples 

http://ccsso.org/Documents/2008/Formative_Assessment_Examples_2008.pdf 

 

3. 54 ways for formative assessment: 

http://cmrweb.gfps.k12.mt.us/uploads/2/7/3/6/27366965/formative_assessment_ppt.pdf 

 

4. Examples of formative assessments (state of VA) 

https://wvde.state.wv.us/teach21/ExamplesofFormativeAssessment.html 

 

5. Tools for checking for understanding: 

http://www.levy.k12.fl.us/instruction/instructional_tools/60formativeassessment.pdf 

 

6. Here are 12 formative assessment examples that are easy for a teacher to implement right 

away. 

1) Postcards From the Past 

Have students adopt the personality of a historical figure and write a postcard to 

another historical figure from the same era, discussing a significant event that has just 

occurred.         2) Collage or Poster 

Ask students to make a collage or poster from magazine photos to demonstrate 

understanding of a concept. 

3) Journal 

Students periodically record their thoughts and feelings about how they are progressing 

in the class. They can also share feelings about particular assignments or indicate areas 

in which they may be experiencing difficulties in the classroom, either with the material, 

the teacher, or their classmates. 

4) Doodle 

Challenge students to use a drawing rather than words to show understanding of a 

concept. 

5) Caption Photos 

Choose three photos that represent a process. Ask students to caption each photo. 

6) Metacognition Table 

At the end of class, each student answers the following questions presented to them on 

index cards: 

� What did we do in class? 

� Why did we do it? 

� What did I learn today? 

� How can I apply it? 

� What questions do I have about it? 
 

7) Four Corners 

This is a great way to encourage dynamic movement while learning multiple-choice 

questions. Designate each corner of the classroom to represent A, B, C, and D. Students 

go to the corner that they believe corresponds with the correct answer. 
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8) Vote with Thumbs 

Ask the class if they understand a concept. A thumbs up is “yes”, thumbs down is “no,” 

and “not sure,” is thumbs middle. 

9) Stop & Go Cards 

Students create index cards with a large green marker circle on one side and red on the 

other. If they are following along and understanding the lesson, the green side of their 

card is upright and visible to you. When they do not understand something and need 

clarification, they flip the card to show you the red side. 

Here is an alternative method that can be downloaded for free and printed on colored 

card stock for quick use. 

10) Twitter Board 

Students summarize what was learned in a lesson using 140 characters. Pin small strips 

of paper to a poster or corkboard to resemble a Twitter feed. 

11) Roll the Die 

o Put a die at each desk. At the end of class, each student rolls and briefly 

answers aloud a question based on the number rolled: 

• I want to remember … 

• Something I learned today 

• One word to sum up what I learned 

• Something I already knew 

• I’m still confused about … 

• An “aha” moment that I had today 
12) Enthusiasm and Learning Formative Assessment Example Chart 

This chart is great for not only collecting feedback, but also introducing scatter plots to 

students. Students rank what they learned that day and how much they enjoyed the 

lessons. They then elaborate on a Post-It, offering details about what they found helpful 

to them in having a successful learning day. They can also share what prevented them 

from having a fulfilling day. Compile the data and discuss it in class the next day. 

For more, see: 

� 4 Ways to Use Project-Based Learning to Support English Language 

Learners 

� 5 Best Practices for Supporting Refugee ELL Students 

� Next-Gen Personalized Learning for ELL Students 

Cross-cultural Parenting 

http://www.brycs.org/documents/upload/parenting_manual.pdf 

http://www2.ed.gov/about/offices/list/oela/webinars/new-americans/index.html 

https://www.whitehouse.gov/sites/default/files/docs/final_tf_newamericans_report_4-14-

15_clean.pdf 

Newcomer Toolkit- Chapter 3 pg. 15-16 

Available Materials 

Dictionaries 

http://www.bilingualdictionaries.com/index.php/shopping/basic-esl.html 
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(Insert link to with bilingual resource room offerings) 

 

Adult Education 
LINCS ESL Pro Resources Materials. Three thematic suites of material have been produced by 

LINCS ESL Pro. These materials are freely available on the LINCS website, and ten states received 

technical assistance in providing professional development on these topics. Each suite has an 

issue brief, companion learning resource, and online professional development module 

 https://lincs.ed.gov/programs.eslpro  

You want me to do what? Adding Rigor to Beginning Level English Language Classrooms  

Carolyn Nason, Milwaukee Area Technical College, Milwaukee, Wisconsin 

nasonc@matc.educ   

https://www.livecareer.com/career-tips/career-advice/soft-skills-in-demand 

https://morethanenglish.edublogs.org/for-teachers/blooms-revised-taxonomy/ 

https://lincs.ed.gov/programs/eslpro/meetin-the-language-needs-of-todays-english-langauge-

learner 

 

Pre-literacy and Beginning literacy: Rigor with low level English proficient adults 

Dev Gylund, Fox Valley Technical College, Appleton, Wisconsin 

gylund@fvtc.edu  

https://lincs.ed.gov/programs/eslpro/meetin-the-language-needs-of-todays-english-langauge-

learner 

 

Increasing Rigor – A Focus on Language Strategies 

Jodi Keller, Lakeshore Technical College, Cleveland, Wisconsin 

Jodi.keller@gotoltc.edu 

 

Increasing Rigor Through Academic Language in Career Pathway Bridge Programs 

Shawn Jensen, Northeastern Wisconsin Technical College, Green Bay, Wisconsin 

Shawn.jensen@nwtc.edu 

https://www.scholastic.com/teachers/articles/teaching-content/top-10-terms-students-need-

know-be-successful-standardized-tests/ 

 

Increasing Rigor with Note-taking Tasks 

Ginger Karaway, Gateway Technical College, Kenosha, Wisconsin 

karawayg@gtc.edu 

http://lincs.ed.gov/professional-development/resource-collections/profile-418 

 

 

Technology 
This article shows how technology, combined with second language (L2) theories, may be 

effective when working with ELs in classrooms. 

http://www.cluteinstitute.com/ojs/index.php/JIER/article/viewFile/7878/7937 
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